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                   CARR Goals

CARR Goals 

Professional Development 

To enhance and improve the professional development of reading and 
language arts educators in Connecticut 

Advocacy 

To provide leadership in support of research, policy, and practice that 
improves reading instruction and supports the best interests of all learners 
and reading professionals 

Partnerships 

To form partnerships with other organizations including universities and 
local agencies that share our goal of promoting literacy 

Research 

To encourage and support research at all levels of reading and language arts 
education to promote informed decision making by reading professionals, 
policymakers, and the public 

Global Literacy Development 

To identify and support leadership and significant state, national, and 
international issues 
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                   About the Publication
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CARReader Call for Manuscripts

We invite all those interested in literacy research to submit articles for publication. 
We request scholarly articles, grounded in theory and research that are of interest to both 
researchers  and teachers.  We invite  a wide range of submissions  focusing on critical 
issues, current research and/or instructional strategies as they relate to literacy issues on 
the national level and the state of Connecticut.

·  reviews of the literature
·  graduate /field studies
·  thesis statement
·  action research
·  position statements

The CARReader is a juried publication that is published once a year in the fall. Its 
contents  do not  necessarily  reflect  or  imply advocacy or  endorsement  by CARR,  its 
officers, or members. Inquiries and submissions should be directed to the  CARReader, 
Judith  Moeller,  ACES  Reading  and  Language  Arts  Educational  Specialist,  Peter  C. 
Young  Bldg,  350  State  Street,  North  Haven,  CT   06743  or  sending  an  email  to 
JMoeller@aces.org.

Guidelines for Publication

Publications are limited to 2800 words or fewer and must include a title, author, 
statement  of  purpose,  review  of  the  literature,  methodology,  summary  of  findings, 
discussion and/or recommendations, conclusions, and references. Manuscripts should be 
typed double-spaced with ample margins for reviewer comments. All manuscripts should 
be  formatted  using  APA 6th  edition.  The  author  needs  to  submit  both  a  hard  copy 
manuscript  and  a  diskette  copy (or  e-mail  version)  compatible  with  Microsoft  Word 
2000. To be considered for the Fall 2010 volume, the manuscript must be submitted for 
review before May 1, 2011.

Copyright @ 2009 Connecticut Association for Reading Research. Printed in the United States. 
All rights reserved. No part of this publication may be reproduced or transmitted in any form or by 
any means, electronic or mechanical, including photocopy, or any storage and retrieval system, 
without permission from the Connecticut Association for Reading Research.
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                   Editor's Note                                                                                  
                   Judith Stone Moeller

Every teacher has a story to tell! We are all consumers of literacy action research as we use research 
to inform our daily instruction. We also have a professional responsibility to keep informed as to the 
current best practices in teaching literacy.

Teaching Literacy to students within the 21st Century requires teachers to work more collaboratively 
than ever before. Working within a professional learning community allows us to link our inquiry studies 
together in order to provide a more rigorous literacy education to our students within a classroom setting. 
Collaborative forms of action research (also called teacher research) follows an inquiry model  and is 
compatible  to  socio-cultural  theories  of  learning  discussed  by  Vygotsky  .  When  teachers  conduct 
research, they step back and examine their teaching and students through a different lens. This lens then 
allows teachers conducting action research to reflect upon best practices that enable their students to grow 
in their literacy develop and move forward with their learning.

The articles provided within this issue of the CARReader will entice you to want to learn more about 
their research on RtI and SIOP model for integrating social studies with English Language Learners. I 
want to thank Betsy and Diane Sisson for their Review of the Literature on the current research of RtI. 
Schools are entrenched in the Response to Intervention (SRBI) model in order to attend to our at-risk 
students more effectively.  The authors provide a thorough overview of the current research. We look 
forward  to  their  further  research  on  this  topic.  Susan  Lynch,  Mildred  Martinez,  and  Betty  Murratti 
provide us with an engaging study conducted within an Intermediate Social Studies classroom using a 
Sheltered Instruction Observation Protocol (SIOP). With the new Connecticut Social Studies standards 
current being rolled out within our schools and the increasing number of English Language Learners 
within  our  classrooms,  this  protocol  provides  teachers  with  another  tool  to  use  when working  with 
English Language Learners as they teach Literacy strategies across the content areas.

It is our hope that you will not only enjoy reading the studies as much as we have, but also be 
encourage to engage in your own action research that you can share with other CARR members!

Judith Stone Moeller
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                   President's Message___________________________________________________
                   Margaret Quennan

 
What  a  joy  to  be  president  of  the  Connecticut  Association  for  Reading  Research.  We  are  all 

consumers of research as we read IRA journals: The Reading Teacher, Journal of Adolescent and Adult  
Literacy, and  Reading  Research  Quarterly;  CARR’s  journal,  CARReader;  and  other  journals  that 
investigate  the  ways  we  can  assess  students  informally  (sometimes  without  their  even  knowing)  to 
discover how to help them excel. I’d like to propose that we become producers of research, as well, as we 
identify a problem, investigate it, and share our findings with colleagues as part of an action research 
initiative that brings us to our students’ side.

When a reading specialist, classroom teacher, or administrator researches, we find a problem—or, 
more accurately,  a  problem finds us—that  bothers us so much that  we read all  we can about  it  and 
conduct a hands-on investigation to learn about it. We interview students or colleagues to discover their 
perceptions of the problem and study artifacts, usually students’ work and our own, to help us analyze the 
problem. For example, every Monday I am privileged to teach in the classrooms of five colleagues who 
are fourth grade teachers in a priority school district. I model the reading comprehension strategies that 
the National Reading Panel recommended. While some of the students learn the strategies, some students 
do not. More worrisome, while some of the students learn the science content, some do not. Obviously, a 
problem has found me; so I will conduct action research to investigate it. 

Next  year  when I  return to the same classrooms,  I  will  apply the ideas I  have read in research 
articles. For example, Lauren Aimonette Liang and Janice A. Dole in their May 2006 Reading Teacher 
article,  “Help  with  teaching  reading  comprehension:  Comprehension  instructional  frameworks,” 
described five frameworks, two for teaching comprehension strategies, two for teaching content, and one 
for  teaching  both,  “Concept-Oriented  Reading  Instruction  (CORI),”  described  at  www.cori.umd.edu/ 
index.php. In CORI students concentrate on a topic for several weeks and learn content and strategies as 
they read many different texts. 

Since I tried to implement CORI over the past few years and haven’t been successful in producing an 
entire classroom of readers who learned both content and reading strategies, next year I will interview 
students and teachers while I examine my lesson plans,  anchor charts,  and students think sheets and 
writing to find out which of the components of the program are working—and which are not—and why:  

• The direct experience part of the program? (What hands-on science projects engage fourth grade 
students—and how do I find them?) 

• The gathering information part of the program? (What trade books exist on the topics at students’ 
reading levels—and where can I find the money to buy them? What Internet texts on fourth grade 
topics exist at students’ reading levels? What experts can join us?) 

• The comprehension part of the program? (What comprehension strategies are effective  for which 
science topics?  Or are all  of  them pertinent  for  all  topics? Is  one sequence for learning and 
applying the strategies better than another? Do some children already know the strategies and 
when to apply them and if so, what then?)

• The presenting-information-to-peers part  of the program? (Which publishing opportunities are 
exciting for fourth grade students—their teacher’s web page? school hallways? letters to next 
year’s  fourth  graders?  class  magazines?  other  venues?  Would  parents  sponsor  a  school 
magazine?), and

• Where do whole class and small group discussion fit in? Or do they?

I can’t wait to ask my new questions of next year’s students and of my colleagues and their ELL and 
special education partners. I know that I will enjoy interviewing students and having lunch with teachers 
because that’s the part I’ve enjoyed most in the past. I also know I’ll learn most from examining students’ 
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President's Message

work and bringing questions to them so they can help me find answers: What comprehension strategy did 
you use as you were reading about the rain forest? Why that one? What did you learn? Where did your  
comprehension break down? What did you do? What do you do when a text is too hard for you? I also 
know I will find themes to share with colleagues when I comb through the data. For example, one year I 
discovered that the same comprehension strategies,  like visualizing, question generation, synthesizing, 
inferring, and making connections, that mark powerful readers can make writing audience friendly.

Action  research  is  to  professional  learning  as  hands-on  experience  is  to  student  learning—
indispensable. I hope you will join me in letting a problem find you and in conducting action research to 
investigate  it.  I  hope  you  will  join  me,  too,  in  appreciation  for  Betsy  Sisson  and  Diana  Sisson’s 
scholarship  in  reviewing the  literature  on  Response  to  Intervention  (RtI)  and  Susan  Lynch,  et.  al.’s 
research on SIOP published in this CARReader and in anticipation of another researcher’s presentation at 
the Hawthorne Inn in Berlin on October 8 at 4:30: Janice Almasi, IRA Board Member and author of 
books and articles on comprehension strategies, early literacy, and classroom discussion and who was 
lucky  enough  to  research  with  Michael  Pressley.  It  will  be  wonderful  to  hear  her  ideas  about  the 
importance of and ways to make classroom discussion more powerful. It will be wonderful to hear your 
ideas, too. You can write to me at mqueenan@bridgeport.edu.

Margaret
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                   CARR Scholarship Research Report                                                                          

Response to Intervention: A Review of the Literature

Diana Sisson and Betsy Sisson
Connecticut Association for Reading Research

Abstract

Federal  legislators  enacted  the  Individuals 
with  Disabilities  Education  Act  in  2004  and 
introduced  a  new  method  of  academic 
intervention  known as  Response  to  Intervention 
(RtI)  which  marked  a  turning  point  in  special 
education  policy,  shifting  the  focus  from 
accessibility to accountability. Commonly viewed 
as  a  reaction  to  excessive  misdiagnoses  of  stu-
dents with learning disabilities, RtI represents the 
culmination of decades of research and advocacy. 
Connecticut has devised its own model referred to 
as  scientific  research-based  interventions,  or 
SRBI. Recognizing that this policy is grounded in 
the  work  of  special  education  but  with  broad 
ramifications on the teaching and learning of  all  
students, the Connecticut Association for Reading 
Research will be conducting a study on the SRBI 
model in Connecticut.

Response  to  Intervention:  A  Review  of  the 
Literature

Emerging  from  the  Individuals  with 
Disabilities Education Act  of 2004, Response to 
Intervention (RtI) represents a national paradigm 
shift in how schools identify children with handi-
capping conditions,  restructuring the  delivery of 
classroom instruction,  assessment,  and  interven-
tion support  services  to  align with research and 
scientifically-supported  practices.  Students  with 
learning  disabilities  (LD)  comprise  the  greatest 
proportion  of  handicapped  students,  but  with 
approximately 80% of students classified as LD 
also being  described as  reading  disabled  (Lyon, 
1995), RtI has broad implications not just for the 
field  of  special  education  but  also  for  general 
education and reading professionals.

Historical Influences

Although RtI represents a federal policy that 
ostensibly  originated  in  2004,  its  roots  in 
American  education  go  much  deeper.  From  as 
early as the late nineteenth century, psychologists 
and  researchers  (e.g.,  Huey  1908/1968;  Orton, 
1925) began to study the cognitive processes of 
reading  using  scientific  experimentation 
(Berninger,  2006;  Reed  &  Myer,  2007;  Smith, 
2002), and by the middle of the twentieth century, 
behavioral  psychologists  were  focusing  their 
research on data analysis and its applications for 
problem  solving  in  social  contexts.  Eventually 
their  scope expanded to  include monitoring and 
collecting data on school-based interventions and 
the impact the instructional setting has on student 
outcomes (Wright, 2007). 

Within  this  time  of  developing  an  under-
standing  of  academic  achievement  and  the  role 
interventions  play  in  that  process,  concerned 
parents  of  students  who  exhibited  persistent 
learning  difficulties  attended  a  conference  in 
1963. Believing that their children were failing to 
receive  appropriate  educational  services,  they 
approached the keynote speaker,  Samuel  Kirk, a 
pioneer  in  special  education.  Explaining  their 
desire to form a national organization to advocate 
for  the  rights  of  their  children,  they  sought  his 
advice for a name that would define their cause. 
Although Kirk did not favor labels, he suggested 
the  designation  of  “learning  disabilities.”  Under 
this  umbrella  term,  these  parents  united  with 
formidable  political  influence  and  set  out  to 
achieve  legislation  that  would  ensure  free  and 
appropriate education (FAPE) for all handicapped 
children  (Berninger,  2006;  Hallahan  &  Mercer, 
2001; Kirk, 1976).
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RtI in the Context of Federal Policy

The  first  federal  legislation  addressing  the 
needs of special education students came with the 
passage in 1975 of the Education for All Handi-
capped Children Act  (Public Law 94-142),  later 
re-codified  as  the  Individuals  with  Disabilities 
Education  Act  (IDEA),  which  required  public 
schools to provide equal access to education for 
children  with  physical  and  mental  disabilities. 
Nonetheless,  it  created problematic situations by 
failing to delineate specific qualification criteria. 
Most states complied with the law by adopting the 
IQ-achievement discrepancy model which identi-
fied learning disabled students based on a signifi-
cant incongruity between IQ and achievement test 
scores (Fuchs, Mock, Morgan, & Young, 2003).

The Individuals with Disabilities Act of 1977 
preserved the traditional  definition of a learning 
disability  as  “a  severe  discrepancy  between 
achievement  and  intellectual  ability”  (U.S. 
Department  of  Education,  1977,  p.  G1082), 
effectively  institutionalizing  the  discrepancy 
model.  This  criterion would shape identification 
approaches for the next 30 years. 

Despite the work of the federal government 
to improve services to all students, the landmark 
report,  A  Nation  at  Risk:  The  Imperative  for  
Educational  Reform  (The  National  Commission 
on  Excellence  in  Education,  1983),  condemned 
American  schools  for  not  providing  quality 
education and suggested that the country hovered 
on the precipice of failure. This indictment set in 
motion  the  accountability  movement  that  has 
pervaded national discourse and legislative policy 
for decades. 

Through  numerous  reauthorizations  and 
amendments  (i.e.,  1983,  1986,  1990),  federal 
policymakers retained their emphasis on access to 
education for disabled students (Hardman, 2006). 
Meanwhile,  concern  was  growing.  Over  the 
course  of  the  two  decades  of  this  historic 
legislation, students classified as learning disabled 
increased  by  a  startling  200%  (Vaughn,  Linan-
Thompson, & Hickman, 2003) with 12% to 14% 
of  American  students  currently  receiving  some 
form of  special  education services  (Hall,  2008). 

Of  these  students,  52%  to  70%  who  were 
identified at the school level fail to meet state and 
federal eligibility (Gresham, 2001).

The  1997 amendments  to  IDEA legislation 
marked  a  turning  point  in  special  education 
policy,  moving  from a focus  on accessibility to 
education to accountability for results (Hardman, 
2006;  U.S.  Department  of  Education,  2009). 
Fueled by this perceived lack of accountability to 
meet  the needs of  all students,  Congress passed 
the No Child Left Behind (NCLB) Act in 2001, 
surpassing the tenets of IDEA and usurping state 
and  local  autonomy.  This  legislation  demanded 
the  same  learning  outcomes  for  all  students  – 
regardless of disability.

Building on NCLB’s focus on accountability 
and  scientifically-based  decision  making  (Fuchs 
& Fuchs, 2006; Kavale, Kauffman, Bachmeier, & 
LeFever, 2008), the Individuals with Disabilities 
Education  Act  of  2004  responded  to  concerns 
over  misdiagnosis  of  students  with  learning 
disabilities  and encouraged states  to  discard the 
discrepancy model. The legislation also instituted 
four  main  recommendations.  First,  IQ  testing 
should not be used as the sole criterion for classi-
fication. Second, classroom instructional practices 
should  be  research  based.  Third,  appropriate 
instruction relevant to the needs of students must 
be documented. Fourth, fifteen percent of IDEA 
funds  could  be  allocated  to  provide  services  to 
students  before  they  are  identified  with  a 
disability (Hall, 2008; Holdnack & Weiss, 2006; 
Wright, 2007). Regulations followed in 2006 that 
strengthened  the  2004  position  by  permitting 
states  to  disallow  the  discrepancy  model  but 
requiring them to implement  scientifically-based 
research interventions.

In  reflecting  on  this  issue  of  identifying 
students with learning disabilities, Frank Gresham 
(1991), a noted psychologist working in the field 
of special education, had referred to students who 
did not respond positively to supports as “resistant 
to intervention.” During the 2001 LD Summit, he 
suggested  the  “children  who  fail  to  respond  to 
empirically  validated  treatments  implemented 
with  integrity  might  be  identified  as  LD” 
(Gresham,  2002,  p.  499).  By  2004,  the  term 
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Response to Intervention

“resistant to intervention” was altered to the more 
positive  “response  to  intervention,”  and  a  new 
policy found its name.

Putting the Framework in Place

The National Association of State Directors 
of  Special  Education  (NASDSE)  defines 
Response  to  Intervention  as  “a  practice  of 
providing  high-quality  instruction  and  interven-
tions  matched  to  student  need,  monitoring 
progress  frequently  to  make  decisions  about 
changes in instruction or goals and applying child 
response data to important  educational  decisions 
(NASDSE, 2006, p. 3). Although legislated by the 
federal  government  and  defined  by  the  field  of 
special  education,  two  identifiable  groups 
advocated for its implementation – behaviorally-
oriented  school  psychologists  and  early  reading 
researchers  (Fuchs,  Mock,  Morgan,  &  Young, 
2003).

Agreeing  on  the  need  to  revise  current 
policies  and  to  eliminate  the  IQ-discrepancy 
model, behaviorally-oriented school psychologists 
and early reading researchers differ  on how RtI 
should be implemented. Early reading researchers 
espouse  the  notion  of  following  a  standard 
treatment  protocol.  Although  implemented  in 
various forms,  one common format  is  providing 
group interventions which are based on common 
student  referral  concerns  and operate  outside  of 
the  classroom,  such  as  those  found  in  school-
based  tutoring  programs.  For  example,  schools 
offering  interventions  that  provide  the  same 
generic  remediation  for  all  referred  students 
exemplify  this  protocol.  While  the  standard 
treatment  protocol  is  efficient  and  can  service 
large  numbers  of  students,  it  is  difficult  to 
customize the group interventions specific to the 
needs  of  individual  students  (Wright,  2007).  In 
contrast,  the  psychology  field  promotes  the 
problem-solving  model  which  is  based  on  the 
scientific model of inquiry and operates within the 
classroom  to  offer  targeted  interventions  for 
individual  students.  For  instance,  classroom 
teachers provide individualized support based on 

their  direct  knowledge  of  each  student’s  unique 
needs.  This  model  offers  a  more  individualized 
approach  but  requires  much  more  planning, 
preparation, and resources (Fuchs, Mock, Morgan, 
& Young, 2003; Hale, Kaufman, Naglieri, Kavale, 
2006;  Wright,  2007).  At  this  juncture,  the 
problem-solving  model  is  the  most  commonly 
used approach.

Features of RtI

As  an  evolving  model,  there  are  differing 
views of the central  features of  RtI,  however,  a 
common  thread  runs  throughout  the  literature. 
Predominantly implemented in a sequential, linear 
pattern,  RtI  includes  the  following  recognized 
components.

• Multiple  tiers  of  research-supported 
interventions:  This  is  one  of  the  principle 
components of RtI and is based on the public 
health model of increasingly more intensive 
interventions  for  those  not  responding  to 
general  methods.  Although  there  is  no  set 
number  of  tiers,  RtI  commonly  contains 
three levels of intervention (Davis, Lindo, & 
Compton, 2007; Fuchs & Fuchs, 2008; Sugai 
& Homer,  2006).  Tier  I  typically  involves 
universal  screenings  for  all  students  and 
progress  monitoring  for  classroom-based 
interventions.  Students  move  to  Tier  II  if 
they are not successful in Tier I and begin to 
receive  supplementary  instruction  in  small 
groups  with  frequent  progress  monitoring. 
Tier  III  is  characterized by more  intensive 
and  more  regular  interventions  with 
additional  progress  monitoring  in  small 
groups  or  individually  for  those  students 
who  did  not  respond  in  previous  tiers. 
Although  students  may  be  referred  for 
special education evaluation at any juncture 
of this model, they are generally referred if 
Tier  III  is  unsuccessful  for  their  needs 
(Bradley,  Danielson,  &  Doolittle,  2005; 
Burns, 2008).
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• Universal  screenings:  The  first  step  in 
prevention,  universal  screenings,  identifies 
students who are at risk in general education 
(Tier  I).  Screenings  typically  occur  three 
times  a  year,  focus  on  targeted  skills,  and 
should  be  predictive  of  later  reading 
outcomes.  Student  performance  results  are 
compared  to  benchmark  expectations,  and 
students who fail to meet those benchmarks 
may receive additional intervention support 
in  Tier  II  (Fuchs  &  Fuchs,  2006;  Jenkins, 
Hudson,  &  Johnson,  2007;  Mellard  & 
Johnson, 2008; Mesmer & Mesmer, 2008).

• Progress  monitoring:  A  critical  aspect  of 
accountability, progress monitoring involves 
evaluating  student  performance  toward  a 
targeted  goal.   The  frequency  of  the 
monitoring  process  fluctuates  based  on 
student needs, and it forms part of the data 
analysis  to  determine  whether  students 
should move to another tier of intervention 
(Cummings, Atkins, Allison, & Cole, 2008; 
Wedl, 2005). For example, a student in Tier 
II  might  be  assessed  on a  weekly basis  to 
determine  if  appropriate  progress  is  being 
made.   If  the  student  is  responding  to  the 
intervention,  then  progress  monitoring 
would indicate continued support in Tier II, 
or  perhaps,  if  substantial  progress  is 
demonstrated, a move back to Tier I.  On the 
other hand,  if  the student’s assessments  do 
not illustrate the student is responsive, then 
progress  monitoring  would  suggest  a 
possible move to Tier III for more frequent 
interventions  at  a  greater  intensity  of 
support.

• Data-based  decision  making:  This  permits 
progress monitoring to  be  documented and 
analyzed.  The  data  is  then  used  to  make 
informed  decisions  regarding  moving 
students among the tiers, altering frequency 
and  intensity  of  interventions,  and 
determining when students meet exit criteria 
(Hall,  2008;  Wedl,  2005;  Zirkel  & Krohn, 
2008).

• Staff development: Building staff capacity is 
a crucial component to the effectiveness of 

an  RtI  model.  It  should  encompass  an 
explanation of the rationale for RtI as well as 
provide  ongoing  support  and  guidance  for 
implementation  practices  (Barnes  & 
Harlacher,  2008;  Danielson,  Doolittle,  & 
Bradley,  2007;  Hall,  2008;  McEneaney, 
Lose, & Schwartz, 2006). 

The International Reading Association Weighs 
In

Having recently formed the IRA Commission 
on  RtI,  the  International  Reading  Association 
released a working draft, suggesting that RtI is a 
“comprehensive,  systemic  approach  to  teaching 
and  learning  designed  to  address  language  and 
literacy  problems  for  all students  through 
increasingly  differentiated  and  intensified 
language and literacy assessment and instruction 
(“IRA Commission on RtI,” 2009, p. 4). The draft 
also  recommends  that  reading  professionals  be 
active  participants  in  the  process  and  offers  six 
interrelated  principles  to  assist  its  members  in 
implementing this framework: 1) instruction that 
optimizes  learning,  2)  responsive  teaching  and 
differentiation,  3)  assessment  that  informs 
instruction,  4)  collaboration,  5)  systemic  and 
comprehensive instruction and assessment for all 
K-12 students, and 6) expertise from teachers and 
other professionals prepared to teach language and 
literacy.

Connecticut Transforms RtI into SRBI

A  recent  survey  found  that  approximately 
86%  of  states  are  currently  developing  or 
implementing  RtI  in  some  form to  address  the 
needs  of  their  students  (Hoover,  Baca,  Wexler-
Love, Saenz, 2008). Connecticut is no exception. 
Previous  state  testing  results  had  indicated 
significant areas of concern: students who entered 
kindergarten  lacked  expected  literacy  skills, 
reading scores  on the  Connecticut  Mastery  Test  
(CMT),  the Connecticut  Academic  Performance 
Test  (CAPT),  and  the  National  Assessment  of  
Educational  Progress (NAEP)  were  flat,  and 

10



Response to Intervention

English  language  learners  and  students  with 
disabilities  continued  to  perform  at  low  levels 
(Costello, 2008). 

In  an  effort  to  improve  education  for  all 
students  as  well  as  specifically  to  attend  to  the 
needs of  under-performing students,  Connecticut 
formed  an  RtI  advisory  panel  in  2006  who 
developed  a  model  referred  to  as  “scientific 
research-based interventions (SRBI) to emphasize 
the  central  role  of  general  education  in  the 
intervention  process  and  the  importance  of 
educational  practices  that  are  scientific  and 
research-based” (Connecticut State Department of 
Education,  2008,  p.  2).  The  term  was  selected 
because  “RtI  models  are  dependent  on 
interventions  in  which  evidence is  available  to 
attest to their effectiveness” (Costello, 2008, p. 4), 
and  Connecticut’s  SRBI  model  is  not  forced  to

operate within such parameters.
In  2007,  Connecticut  awarded  Bristol, 

Greenwich,  and  Waterbury  three-year  grants  to 
develop best  practice  sites  for  the  SRBI  model. 
Designed to partner with other school districts as 
they  began  the  implementation  process,  these 
school districts agreed to undertake SRBI prior to 
the  state’s  full-scale  implementation  plan. 
Meanwhile, the state continued to work on their 
vision of RtI and in 2008 released their executive 
summary of SRBI (Connecticut State Department 
of Education, 2008). Similar to other models, the 
three tiers of intervention create a comprehensive 
system  of  structured  supports  with  increasing 
intensity and individualized services with special 
education evaluations occurring commonly in Tier 
III but theoretically at any tier (see Figure 1).

More Intensive interventions (e.g., 4 to 5 times per week. 
Individual  small  group  (e.g.,  no  larger  than  3  students). 
Very frequent progress monitoring (e.g., twice a week). If 
lack of response to interventions, refer to special education 
evaluation.

Additional interventions (e.g., 2 to 3 times per week).
Individual small group (e.g., 4 to 6 students).
Frequent progress monitoring (e.g., weekly or bi-weekly.

Universal common assessments (e.g., 3 times per year).
Appropriate  general  education curriculum and instruction 
with differentiation.
Progress monitoring.

Figure 1. Connecticut’s SRBI model delineating tiered intervention levels.
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Next Steps: CARR Investigates

Recognizing  the  significant  restructuring  of 
schooling  undertaken  by  Connecticut’s  SRBI 
model,  the  Connecticut  Association for  Reading 
Research  (CARR)  is  conducting  a  three-year 
research  study  into  its  implementation  process. 
Over  the  course  of  the  coming  months, 
researchers  will  be  meeting  with  focus  groups, 
conducting interviews,  and analyzing  participant 
surveys in an effort to describe the performance of 
the  SRBI  model  within  schools  and  districts 
across  the  state.  These  data  should  yield  a 
comprehensive report on the status of reform and 
its  implications  on  teaching  and  learning  in 
Connecticut.
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 agRuF T FNNDNu T OoFNuE RoFLo'E T RoF T NiNo ORbT
LoFNDNoFNohNTnfRo'NJT4554dMT
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s OFNo T Lo NuRh Lao T LE T Roa BNu T pNC T stecT
haGDaoNo MT >C'a EpCTnI?HGdTREENu NFT BR TLFNRET
al T bNRuoLo' T uNbC T ao T EahLRb T Lo NuRh Lao T nfRo'NJT
4554dJTiLNgLo'TE OFNo E7TGNRoLo'lObTFLRba'ONTRET
8R T oNhNEERuC T haoFL Lao9 T  a T bNRuoLo' T oNgT
LolauGR LaoTn1NhpT3T6OhRoJT455xJTsNh LaoTvJTETxdMT
CRiLEJ T HO BuLN T RoF T fO W T n455rd T iLNg T E OFNo T
FLRba'ON T RE T huL LhRb T  a T OoFNuE RoFLo' T  NS JT
FNEhuLPLo' T EahLRb T hbREEuaaG T hao NS E T RE T RT
haGGOoL C T al T uNRFNuE T gBa T NShBRo'N T  BNLuT
Lo NuDuN R LaoETLoTRoTNllau T aThaoE uOh TGNRoLo'MT
6RbbOE T RoF T sgRllauF T n4554d T NwOR N T hao No T
bL NuRhCTgL BT8 BNTRPLbL CT aTOENTbRo'OR'NT aTbNRuoT
gL B T  NS E9 T RoF T hao NoF T  BR T NFOhR auE T GOE T
LohauDauR NT8 RbpLo'T aTauTbLE NoLo'T aTbNRuo9TLo aT
 BNLuTbNEEaoTDbRoEMTkOGNuaOETE OFLNETFNGaoE uR NT
 BR T BNTLohbOELaoTalTFLEhOEELaoTLoT BNThbREEuaaGTLET
huL LhRb T  a T  BN T haGDuNBNoELao T al T  NS T n@ablJT
0uaEEaoT3T=NEoLhpJT455vdMT

ABNTstecTluRGNgaup TRbEaTLohauDauR NET BNT
LoE uOh Lao T al T GOb LDbN T bL NuRhLNE T n1uagoT
FoLiNuEL CJT8ANRhBLo'TCLiNuENTfNRuoNuE9dMT:llNhQ
 LiNTLoE uOh LaoTLoiabiNETPa BTbLo'OLE LhT NE TnDuLo dT
RoF T oaobLo'OLE Lh T  NS T niLFNaJ T C>CJ T  NbNiLELaoJT
ROFLaT NS JTDBa a'uRDBEJTRoFTGaiNGNo dTn6RbbOET
3TsgRllauFJT 4554JT 0aoELFNuR LaoETENh LaoJT ETHdMT
0bREEuaaGT NRhBNuETal NoTDuNENo TiLEORbTRLFEJTlauT
NSRGDbNJT aTEODDbNGNo TDuLo JTRET8iLEORbETDuaiLFNT
RTgNRb BTalTLolauGR LaoT BR TPa BTuNLolauhNETRoFT
EODDbNGNo ET NS Thao No 9TRoFTRuNTOEORbbCTlaOoFT
LoTNSDaEL auCJThao No TRuNRT NS ETn=RpNEJT=RpNET3T
sGL BJTI??vJTsNh LaoTIJTETIdMT

OrvReweseTc
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ABLETE OFCTlahOENF TaoT:bLERPN BT ;OuuR  L7ET
ELS B T 'uRFN T GRLoE uNRG T hbREEuaaG T Lo T Ro T OuPRoT
GLFFbNTEhBaabMTABNThbREETLohbOFNFTE OFNo ETgL BT
GLSNF T RPLbL LNE T I T ELS T lNGRbNE T RoF T oLoN T GRbNET
uRo'Lo'TLoTR'NETalTI5T aTIITITPO TFLFToa TLohbOFNT
:o'bLEB T bRo'OR'N T bNRuoNuE T n:ffd T au T EDNhLRbT
NFOhR LaoTE OFNo EMTs OFNo E ThRGN TluaGTFLiNuENT
hOb OuRb T RoF T uRhLRb T PRhp'uaOoFEA T G5m T 2LEDRoLhJT
Ixm T yluLhRo T yGNuLhRoJ T RoF T Hm T @BL NM T ;EMT

;OuuR  LThaoFOh NFT BLETE OFCTgL BTBNuThbREEMTsBNT
BRFTENiNuRbTBaOuETalTDuLauT uRLoLo'TLoTOELo'T BNT
stec T luRGNgaup T RoF T laOu T CNRuE T al T NSDNuLNohNT
 NRhBLo'TfRo'OR'NTyu ET aTGLFFbNTEhBaabTE OFNo ET
LoTRoTOuPRoTDOPbLhTEhBaabTEN  Lo'MTABLETgRETBNuT
lLuE TCNRuT NRhBLo'TEahLRbTE OFLNEMT

iTheRngcTeh 

;EMT;OuuR  LTFNEL'oNFTRbbTbNEEaoTDbRoETOELo'T
stecJTFLiLFLo'T BNTbNEEaoTluRGNgaupTRhhauFLo'bCT
Lo a T  BuNN T DRu EA T DuNDRuR LaoJ T LoE uOh LaoJ T RoFT
uNiLNgBNiRbOR LaoM T ABN T DuNDRuR Lao T haGDaoNo ET
NGDBRELWNFThao No TRoFTbRo'OR'NTaPDNh LiNEJT BNT
LoE uOh LaoRb T ENh LaoE T lahOENF T ao T  NRhBLo'T
E uR N'LNE T  BR T RhhaGGaFR NF T E OFNo E7 T bNRuoLo'T
FLllNuNohNETRoFT BNTNiRbOR LaoTDBRENTNGDBRELWNFT
REENEEGNo T al T E OFNo E7 T haGDuNBNoELao T LoT
RhBLNiLo'T BNTbRo'OR'NTRoFThao No TaPDNh LiNEM

toE uOh LaoRb T hao No T gRE T ENbNh NF T luaG T RT
GLFFbN T EhBaab T bNiNbJ T EahLRb T E OFLNE T  NS PaapJT
�	aRe�Cad �
rrd �A	r� d �e���a� T n:RhaPEJTfNiREENOuJT
6LoENbbRJT <NbFGRoJT 3T 2NuL R'NJT 455rdJTluaGT BNT
OoL T 8<aOoFR LaoE T al T HNa'uRDBCM9 T <LuE J T ;EMT
;OuuR  LT RO'B TaoNTENh LaoJT8<auhNETsBRDLo'T BNT
:Ru BJ9TlabbagLo'T uRFL LaoRbTGN BaFETalTLoE uOhQ
 LaoAT  NRhBNuTbNh OuNJTuNRFLo'T  BNT NS TPaapTRoFT
guL Lo' T RoEgNuE T  a T haGDuNBNoELao T wONE LaoEMT
kNS J T EBN T  RO'B T  ga T ENh LaoEJ T 80bLGR N T RoFT
@NR BNu9TRoFT82agT0bLGR NTyllNh ET>N'N R LaoJ9T
OELo'T BNTstecTluRGNgaupTRETDRu TalT BNT uNR GNo T
lauT BLETuNENRuhBM

y T�
�ar�Ra d 
��a���aRe T gRE T RFGLoLE NuNFT
LoL LRbbCJ ThaiNuLo'ThaohND ETE OFNo ETBRFTE OFLNFT
OELo'T uRFL LaoRbTLoE uOh LaoRbTGN BaFEJTLoTauFNuT aT
haGDRuN T  BNEN T uNEOb E T gL B T uNEOb E T labbagLo'T
bNEEao T  RO'B T OELo' T stecM T T <abbagLo' T stecT
LoE uOh LaoJ T ;EM T ;OuuR  L T RFGLoLE NuNF T  BN T�� 	 �e d

��a���aRe T aoThbLGR NTRoFTgNR BNuTRoFT BN T��R
r d

��a���aRe d ao T hbLGR N7E T RllNh T ao T iN'N R LaoMT
yEENEEGNo ETLohbOFNFTGR hBLo'JTGOb LDbNThBaLhNT
RoFTEBau TNEERCTwONE LaoEM

s OFNo E T RbEa T gua N T DaOuoRb T No uLNET
 BuaO'BaO T BNTE OFCJTuNlbNh Lo'TaoT BNLu bNRuoLo'T
NSDNuLNohNEMT
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cRu LhLDRo ETuNhNLiNFTLoE uOh LaoTlauTRTDNuLaFT
al T lLiN T gNNpEJ T lLiN T DNuLaFE T DNu T gNNp T FOuLo'T
uN'ObRuTEahLRbTE OFLNETDNuLaFEMT;EMT ;OuuR  LTlLuE T
FNiNbaDNFTRTbNEEaoTDbRoTOELo'T BNTstecThBNhpbLE JT
gBLhBTDuaiLFNETRThaGDuNBNoELiNT'OLFNTlauTbNEEaoT
DbRooLo' T RoF T BNbDE T  BN T  NRhBNu T RhhaGGaFR NT
FLllNuNohNE T Lo T E OFNo E7 T DualLhLNohC T bNiNbEMT
cbRooLo' T LohbOFNF T ENbNh Lo' T RDDuaDuLR N T hao No T
RoFTbRo'OR'NTaPDNh LiNETOoFNuT BNTE R NTE RoFRuFET
lauTPa BTbRo'OR'N TRu ETRoF TEahLRb TE OFLNEMT TsBNT
hBaEN T EODDbNGNo RuC T GR NuLRbE T EOhB T RE T cagNuT
caLo E T RoF TDLh OuNEM T sBN TRbEa T DbRooNF T Rh LiL LNET
 BR T Lo N'uR NF T bRo'OR'N T DuRh LhN T aDDau OoL LNET
gL B T  BN T hao No J T EOhB T RE T DaOuoRb T guL Lo' T RoFT
EOGGRuLWLo'TpNCThaohND EMT

toE uOh LaoTPN'RoTgL BT NRhBNuTNSDbRoR LaoET
al T RhRFNGLh T  REpEJ T E R NF T hbNRubC T RoF T OELo'T
GOb LDbN T GaFRbL LNE T nROFL auC T RoF T iLEORbdM T ;EMT
;OuR  L T NSDbRLoNF T bRo'OR'N T RoF T hao No T
aPDNh LiNEJ TRoF T gBR T  BNCT gaObF TFa T  a TRhBLNiNT
NRhB T aPDNh LiNM T T sBN T NoOohLR NF T hRuNlObbC T RoFT
EbagNF TBNu TEDNNhB TuR NM Ts OFNo E T gNuN T 'uaODNFT
gL BLo T  BNLu T iRuLaOE T bNiNbE T  a T NoEOuN T  BR T  BNT
BL'BNuTbNiNbTE OFNo EThaObFTREELE T BNTbagNuTbNiNbT
E OFNo EM T TAa TLo uaFOhN T BN T aDLhJ T ;EM T ;OuuR  LT
Rh LiR NFTE OFNo E7TDuLauTpoagbNF'NJTau T�C�a�
 JT
OELo' T Ro T Ro LhLDR Lao T 'OLFN T ngaupEBNN T alT
wONE LaoE T RoF T E R NGNo E T uNbR NF T  a T  BN T  aDLhdMT
s OFNo E T FLEhOEENF T LFNRE T Lo T  BNLu T 'uaODEJT
habbRPauR LiNbC T uNRhBLo' T haoENoEOE T lau T NRhBT
E R NGNo MT T;EMT;OuuR  LTFNlLoNFTpNCTiahRPObRuCT
gL BT BNTRLFTalTDLh OuNEMTsBNTuN'ObRubCTNGDbaCNFTRT
iRuLN CTalTCA��	a�aR���rad�R��e TE uR N'LNETEOhBTRET
 BNTiLNgLo'TalTcagNuTcaLo ETalTiN'N R LaoTuN'LaoEJT
LohbOFLo'TRToR OuNTgRbpTLoTRTFNoENbCTgaaFNFTRuNRJT
RoFTiLEORbTRLFETDuaiLFNFTLoT BNT NS TEOhBTRETGRDEJT
hBRu EJ T DLh OuNEJ T RoF T 'uRDBLh T au'RoLWNuEM T <auT
BaGNgaupJ T E OFNo E T huNR NF T wONE LaoE T RoFT
EOGGRuLWNF T  BNLu T oa NEJ T Ro T LGDau Ro T  REp T  BR T
lahOENF T  BNLu T R  No Lao T ao T au'RoLWLo' T RoFT
hR N'auLWLo'TGRLoTLFNREMT<uNwONo T'uaODTRh LiL LNET
DuaiLFNFTE OFNo ETDuRh LhNTR TLo N'uR Lo'TFLllNuNo T
REDNh E T al T bRo'OR'N T EpLbbE T nuNRFLo'J T guL Lo'JT
bLE NoLo'JTRoFTEDNRpLo'dMTABuaO'BaO T BNTOoL JT;EMT
;OuuR  L T uNL NuR NF T bNEEao T aPDNh LiNE T RoFT

GaoL auNFTE OFNo E7TNo'R'NGNo M
d<LoRbbCJ TE OFNo ETuNiLNgNFTpNCTiahRPObRuCT

RoFThaohND ETalThbLGR NTRoFTiN'N R LaoTRETRTgBabNT
hbREE T Rh LiL CM T ;EM T ;OuuR  L T GaoL auNF T hbREET
FLEhOEELaoETRoFTREpNFThaGDuNBNoELaoTwONE LaoET aT
hBNhpTE OFNo E7TOoFNuE RoFLo'EMTTs OFNo ET aapT BNT
lLoRbTREENEEGNo T BNTlabbagLo'TFRCTRoFTuNlbNh NFT
Lo T  BNLu T DaOuoRbE T RPaO T  BNLu T EhauNE T ao T  BNT
REENEEGNo ETRoFT BNToNgTLoE uOh LaoRbTRDDuaRhBM

3rnhsvn 

@BLbN T  BNuN T gNuN T oa T hBRo'NE T PN gNNoT
REENEEGNo ETalTE OFNo ETEhauLo'TLoT BNTyTuRo'NJT
<L'OuN T I T uNiNRbE T EL'oLlLhRo T hBRo'NE T gL BLo T  BNT
uRo'NETalT'uRFNETlRbbLo'TPN gNNoT 1TRoFT <MTABNT
GaE T FuRGR Lh T hBRo'N T gRE T gL BLo T  BN T < T uRo'NT
gBNuNTlLiNTE OFNo ETLGDuaiNFT BNLuTPRENbLoNT'uRFNT
luaGTRoT<T aTRTDREELo'T'uRFNTaoT BNTlLuE TREENEEQ
GNo MTeiNuRbbJTHxmTalT BNTE OFNo ETLohuNRENFT NE T
EhauNETluaGT BNTPRENbLoNTREENEEGNo T aT BNTlLuE T
REENEEGNo JTgL BT BNT'uNR NE TEhauNTLohuNRENTalTx?T
DaLo EMTABNT'uNR NE TDaLo TbaEETgRETx4MT

<L'OuNT4TuNiNRbET BR TgBLbNToaTE OFNo TNRuoNFT
RoTyTLoTNL BNuT BNTPRENbLoNTauT BNTlLuE TREENEEGNo JT
 gaTE OFNo ETNRuoNFTy7ETaoT BNTlLoRbTREENEEGNo MT
ABNuNT gRET oaT hBRo'N TPN gNNoT E OFNo ET EhauLo'T
C7E T au T <7EM T 2agNiNuJ T  BNuN T gRE T R T FNhuNREN T LoT
E OFNo ETgBaENTEhauNETgNuNT17ETauT07EMTABNT gaT
E OFNo ETgBaENTEhauNETgNuNTRT1TauT0TaoT BNTlLuE T
REENEEGNo TLohuNRENFT BNLuT'uRFNET aTy7ETaoT BNT
lLoRbTREENEEGNo MTABNT'uNR NE T'RLoTGRFNTluaGT BNT
lLuE T aT BNTlLoRbTREENEEGNo TgRETxJTDaLo ETgBLbNT
 BNT'uNR NE TbaEETgRETx5MTrJmTGRFNT'RLoETluaGT BNT
lLuE T aT BNTlLoRbTREENEEGNo M

ARPbNTITRoFT<L'OuNTxTLbbOE uR NT BR TaiNuT BNT
haOuEN T al T  BN T E OFCJ T E OFNo E7 T RiNuR'N T EhauNET
LohuNRENF T E NRFLbCM T y T  BN T PRENbLoN T bNiNbJ T  BNT
RiNuR'N T EhauN T gRE T R T v?MJ T gBLbN T ao T  BN T lLuE T
REENEEGNo J T E OFNo E7 T EhauNE T RiNuR'NF T rGJ T RoT
LohuNRENTalTGMrTDaLo EMTy T BNTPRENbLoNTbNiNbJTJ5mT
alT BNTE OFNo ETNRuoNFTRTDREELo'T'uRFNTalTr5TauT
BL'BNuMTy T BNThaohbOELaoTalT BNTE OFCJ THxmTalT
E OFNo ETNRuoNFTRTDREELo'T'uRFNTalTr5TauTBL'BNuMT
ABNTFLllNuNohNTLoTDaLo ETNRuoNFTluaGT BNTPRENbLoNT
 aT BNTlLoRbTREENEEGNo TgRETIIMrMT
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<L'OuNTIMTABNTLoL LRbTNllNh ETalTstecTPa BTDaEL LiNTRoFToN'R LiNM

<L'OuNT4MTsNhaoFRuCTNllNh ETalTstecTPa BTDaEL LiNTRoFToN'R LiNM
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s OFNo 1RENbLoN <LuE caLo ThBRo'N <LoRb caLo ThBRo'N eiNuRbbThBRo'N
y r? vx QIr vr x QIx
1 G4 GG r I55 I4 IG
0 vx J4 QII JI QI QI4
C vG HI Ix GI I5 4x
: vI HJ 4x GI H x5
< rJ HG IJ HG 5 IJ
H Hx JI Qx4 Hv xJ 4
2 Hx Gx I5 ?J II 4I
t J? G5 xI GG G x?
: Hr xJ QJ4 rx 4? QIx
6 vI H4 4I Hx I 44
f J5 rr 4r JI Q4v I
; vr H? 4x Hv QJ I?
k J? GG x? HG QI5 4?
e JH HI 4J JI Qx5 Qr

<L'OuNTxMTeiNuRbbTNllNh ETalTstecTaiNuT BuNNTREENEEGNo E

ABOEJ T stec T  NRhBLo' T GN BaFE T uNoFNuNFT
DaEL LiN T uNEOb E T Lo T RhBLNiNGNo T Lo T  BLE T E OFCJT
uNiNRbLo' T stec T RE T Ro T NllNh LiN T bNEEao T DbRooLo'T
RoFTLGDbNGNo R LaoT aabTlauT NRhBNuETalToaoQ:ffT
E OFNo EM T eOu T lLoFLo'E T EO''NE T  BR T  BN T OEN T alT

stecTBNbDETELS BT'uRFNJToaoQ:ffTE OFNo ETPN  NuT
haGDuNBNoFToNgTEahLRbTE OFLNETGR NuLRbMTeOuTFR RT
uNiNRbE T  BR T GaE T E OFNo E T FNGaoE uR NFT
LGDuaiNGNo E T aiNu T  BN T lLiN T gNNp T E OFC T gBNoT
haGDRuLo' T  BN T lLoRb T REENEEGNo T labbagLo' T  BNT
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LGDbNGNo R LaoTalTstecTE uOh OuNFTbNEEaoET aT BNT
PRENbLoN T REENEEGNo T labbagLo' T  uRFL LaoRbT
LoE uOh Lao/THxmTalTE OFNo ETGRFNT'RLoETRhuaEET BNT
 BuNNTREENEEGNo EMTelT BNTIITE OFNo ETgBaTGRFNT
aiNuRbb T RhBLNiNGNo T 'RLoE T gBNo T haGDRuLo' T  BNT
PRENbLoNT aT BNTlLoRbTREENEEGNo JTRbbTLohuNRENFT BNLuT
EhauNETPCTRoTRiNuR'NTalT45TDaLo EMT2agNiNuJTEaGNT
EhauNETEBagNFTRTFNhbLoNTLoT BNTlLoRbTREENEEGNo T
gBNoThaGDRuNFT aT BNTPRENbLoNTREENEEGNo MTABLET
haObFTPNTR  uLPO NFT aTRTbRhpTalTDRu LhLDR LaoTRoFT
oa NQ RpLo'TaoT BNTDRu TalT BNENTE OFNo EMTeoNTEOhBT
E OFNo JTlauTNSRGDbNJTEBRuNFTLoTRTDaOuoRbTNo uCT BR T
BN T FLF T oa T E OFCT lau T  BN T lLoRb T REENEEGNo M eOuT
uNEOb ETEODDau T BNTDaEL LiNTlLoFLo'ETalTuNENRuhBNuET
gBaTE OFLNFTLEabR NFThaGDaoNo ET BR TGRpNTODT BNT
stec T luRGNgaup T nEhRllabFNF T bNEEaoEJ T Rh LiR Lo'T
EhBNGRJThabbRPauR LiNTE OFNo TFLEhOEELaoEKdM

ltdtvpvte:n 

sNiNuRbTbLGL R LaoETGRCTBRiNTLGDRh NFT BLET
E OFCM T <au T NSRGDbNJ T  BN T DbRooLo' T RoFT
LGDbNGNo R Lao T al T R T stec T bNEEao T LE T  LGNT
haoEOGLo' T 'LiNo T  BN T GOb LDbN T haGDaoNo E T  BR T
GRpN T OD T  BN T luRGNgaupJ T 'NoNuRbbC T uNwOLuLo'T
bao'NuT BRoT BNTlLiNTgNNpEJT BNTFOuR LaoTalT BLET
E OFCMTyoa BNuTDa No LRbTbLGL R LaoTLET BNTPuNRF BT
al T  BN T stec T luRGNgaup T L ENblM T HLiNo T stec7ET
LohauDauR LaoTalTGOb LDbNT NRhBLo'ThaGDaoNo EJTL T
LE T FLllLhOb T  a T FN NuGLoN T NSRh bC T gBLhB T gNuNT
DRu LhObRubC T NllNh LiNJ T au T Ll T L T gREJ T Lo T lRh J T  BNT
haGPLoR Lao T al T  BN T uNENRuhBQPRENF T LoE uOh LaoRbT
haGDaoNo ET BR TbNFT aTE OFNo E7TRhRFNGLhT'RLoEMT
eoT BNTa BNuTBRoFJT BLETgRETRTE OFCTDuNhLENbCTaoT
 BN T NllNh LiNoNEE T al T  BN T haGPLoR Lao T al T  BNT
LoE uOh LaoRb T haGDaoNo EM T <LoRbbCJ T  BN T E OFCT
LoiabiNF T aobC T Iv T E OFNo EJ T R T uNbR LiNbC T EGRbbT
ERGDbLo'M

fdIst5pvte:n

:hBNiRuuLR T RoF T sBau T n4554d T DuaDaENF T  BR T
EBNb NuNF T LoE uOh Lao T NGDbaCE T E uR N'LNE T  BR T
PNoNlL T Pa B T :ff T RoF T oaoQ:ff T E OFNo EM T eOuT
E OFC T EODDau E T  BNLu T DuaDaEL LaoJ T FNGaoE uR Lo'T

 BR T  BN T OEN T al T  BN T stec T luRGNgaup T hRo T PN T RT
EOhhNEElOb T RDDuaRhB T  a T  NRhBLo' T hao No T RuNRT
uNRFLo'TRoFTpoagbNF'NT aToaoQ:ffTE OFNo EMTABLET
haObFTBRiNTEL'oLlLhRo TLGDbLhR LaoETLoT BNTRuNRTalT
bL NuRhCJTDRu LhObRubCTLoTbL'B TalThOuuNo TNFOhR LaoRbT
LEEONETFLEhOEENFTR T BNT0aooNh LhO T455HT=NRFLo'T
sOGGL JTgBNuNTDRu LhLDRo ETE R NFT BR T 8 NRhBNuET
R T Rbb T 'uRFN T bNiNbE T EBaObF T haoELFNu T  BNGENbiNET
bL NuRhC T  NRhBNuEJ T RoF T PN T  uRLoNF T RhhauFLo'bC9T
nfNiLoT1NhpNuJT455HJTETIIdMTsO''NE LaoETluaGT BNT
DRoNb T  a T RFFuNEE T  BNEN T DuNEELo' T LEEONE T LohbOFNFT
8Lo N'uR Lo' T uNRFLo' T Lo a T Rbb T EOPDNh E9 T RoFT
8uNwOLuLo'T BR T NRhBNuETPNTPN  NuTDuNDRuNFT aT NRhBT
uNRFLo'9TnfNiLoT1NhpNuJT455HJTETHdMTyFFL LaoRbbCJT
sOGGL T DRu LhLDRo E T aPENuiNF T  BR J T PRENF T aoT
oR LaogLFNTRoFTE R NgLFNTE RoFRuFLWNFT NE EJT8 BNT
'RDE T PN gNNo T PbRhp T au T 2LEDRoLh T RoF T gBL NT
E OFNo E9 T RoF T 8PN gNNo T Daau T RoF T oaoQDaauT
E OFNo E9TLoT 0aooNh LhO T 8RuNT BNTgLFNE TLoT BNT
oR Lao9TnfNiLoT1NhpNuJT455HJTET4dJTRETuNDau NFTPCT
 BN T 0aooNh LhO T CNDRu GNo T al T :FOhR LaoM T eOuT
stecTE OFCTLoiabiNFTRoTOuPRoTFNGa'uRDBLhTRoFT
FNGaoE uR NFT BR T BNTOENTalTstecJTLolOENFTgL BT
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