Summary of CRA’s Efforts to Endorse One Certification of Literacy Specialist

1997


Due to the many changes in reading/language arts instruction and the advent of the CMT and CAPT test, the CT Association for Reading Research (CARR) in 1997 published Literacy for All: Reading/Language Arts Programs and Personnel in CT Schools. The 326 principals who completed a questionnaire of this 1997 study expressed the need for a reading specialist who could work with teachers and students in developing a successful reading and language arts program. The study also found that in comparable schools, students with reading consultants had higher reading test scores than those of students in schools without reading consultants.

To ensure quality instruction, the study provides several recommendations:

1. All districts should employ a minimum of one Reading and Language Arts Consultant for each school.

2. The Reading and Language Arts Consultant should spend at least two-thirds of the time working with teachers, other school personnel and parents in curriculum and staff development and no more than a third of the time working directly with remedial services.

3. The consultant should have a written job description clearly outlining qualifications, to whom responsible, and duties.

4. Certification requirements must be re-examined and university programs developed to provide appropriate coursework in reading and language arts for the following staff:

      Classroom teachers:  Maintain a minimum of six credits for grades K-8.

      Content area teachers 7-12: Require at least three credits in content area reading 

      and language arts

       Special education teachers: Require a minimum of six credits in reading and  

       language arts.

5. A single specialist certification is recommended in the field of reading and language arts; i.e. that of 097 Reading and Language Arts Consultant K-12; this endorsement to be granted after completion of an approved graduate program.

2004


In 2004, CARR published the study Twenty-First Century Challenges for Reading/Language Arts Specialists in Connecticut.  Currently in Connecticut, there are two endorsements for a reading and language arts specialist: 102 remedial reading and language arts teacher 1-12 and 097 reading and language arts consultant K-12. The main purpose of the ’04 study was to find out how many educators held these endorsements and what their responsibilities were in light of twenty-first century challenges of accountability.  The investigation aimed at determining the effects of the No Child Left Behind Act (NCLB) on the role of reading/language arts specialists and updating CARR’s 1997 study of reading/language arts programs and personnel.  The study also sought to determine the reasons why CT teachers held reading endorsements but remained in the classroom. The survey is based on responses from 376 CT teachers with the 102 remedial language arts teacher certification or the 097 reading language arts consultant certification.  The responses from heads of Reading/Language Arts Departments in universities and 28 principals are included.


The study found that many principals did not know the difference between the 102 and 097 certifications.  Remedial reading teachers were being asked to take on leadership roles and consultants trained for leadership spent a majority of their time remediating students.  The principals reported difficulty in finding certified individuals to take on the leadership role.  Teachers with the proper consultant certification remained in the classroom because of job security, extra responsibilities without extra compensation in the consultant role, liked working in classrooms with a heterogeneous mix of students, did not want to be responsible for staff development, and the demands of the consulting role were not supported by administrators.

Among the extensive recommendations of this study are the following:

Consultant Role
1. Consultants should spend no more than one-third of their time in direct instruction of students and the other two-thirds developing the school and district-wide literacy program working with classroom teachers and others.

2. The consultant should develop a literacy team in the school to assist with the development and implementation of the reading/language arts program.  This team should reach out into the community for program support and work with families for understanding of the process of reading and its integration with language arts.

3. A job description is essential for the consultant role in order that responsibilities are clear to all concerned, including classroom teachers, and the job description should include reference to the certification requirements for the job.

4. To serve the reading and language arts needs of students effectively, the recommendation is for one consultant per 500 students at the elementary level, one consultant per 600 students at the middle school level, and one consultant per 800 students at the high school level, with collaboration between them to plan a well-articulated reading/language arts program.

Administrators

1. Administrators need to deepen their understanding of the distinctions between the qualifications of teachers who hold a CT certification with a 102 endorsement and a 097 endorsement.

2. Administrators need to support reading/language arts consultants.

3. Administrators need to become more knowledgeable about what good reading instruction looks like.

 Policymakers
1. Universities should provide consistency in designing reading/language arts consultant programs so that consultants meet the essential competencies for the twenty-first century.

2. University programs for potential administrators should include a course in reading and language arts that will develop their understanding of the process by which literacy is acquired and to learn how to use their consultants effectively.

Regulations

1. New regulations should provide for one reading/language arts specialist endorsement; i.e. the reading/language arts consultant endorsement.

2. The consultant endorsement should be given with significant graduate study beyond the Master’s Degree, with competencies developed jointly by the universities and the State Department of Education.

3. New regulations should also remove the obstacle of ten months as a remedial teacher prior to becoming a consultant, since clinical experience already meets this requirement.

4. As part of a Master’s Degree program, graduate study in reading and language arts should be developed for classroom teachers who want more training in reading but who do not want to become reading/language arts consultants.

5. At the Bachelor’s Degree level, better alignment is needed between the preservice university program in reading and language arts and the expectations for beginning classroom teachers.

6. Regulations should mandate professional development in reading and language arts as part of the renewal requirements for administrative certification.

2005


In March 2005, the Board of Directors of CRA and CARR issued a Position Statement on Literacy Coaches urging that individuals filling the role of “literacy coach” must obtain endorsement as a reading specialist within three years of taking the position of literacy coach.  The statement also urges the CSDE in issuing new regulations, to have one endorsement only for the reading specialist; i.e. that of reading/language arts consultant.

2008


In February 2008 CRA and CARR Board members issued the Position Statement on the Reading Summit offering suggestions for improving reading instruction:

1. Every school building in CT should have at least one certified literacy specialist in a leadership capacity.  There should be one certification for this position, not the two that now exist as remedial reading/language arts teacher and reading/language arts consultant. The two certifications and roles they are meant to serve are not understood in the field and lead to remedial teachers being placed in the consultant role, for which they are not qualified.  The one certification will end the confusion about qualifications for the role of literacy specialist.

2. The role of such literacy specialist goes beyond coaching and professional development; this professional must have not only the expertise to develop an effective, well-articulated program but also the vision of what high quality instruction looks like across all disciplines and all grade levels.
3. The new certification regulations should require administrators to have a course in reading as a process and with a focus on how to use reading/language arts professionals effectively.  Principals should have training in supervising classroom teachers in reading instruction and also how to use literacy specialists effectively.  Our research has shown that there is no shortage of certified reading/language arts consultants but many prefer to remain in the classroom because of lack of support for the position.  Administrators can provide the organizational conditions that facilitate and support an effective consultant role.

4. Certification regulations must be changed as early as possible to ensure more in-depth pre-service training for classroom teachers, and the training must go beyond the elementary level into middle and secondary school.
5. Paraprofessionals who give instruction in reading must be trained and supervised by the reading/language arts consultant and lesson plans closely monitored.
6. Alternate routes to certification as literacy specialists are an obstacle to improving reading instruction when quality is sacrificed for expediency.
7. Literacy specialists must be involved in Response to Intervention throughout all tiers for students struggling with reading.
8. Policymakers need to exert strong leadership in the area of literacy across all disciplines.
